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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year. 
School overview
	Detail
	Data

	School name
	Middle Park Primary School

	Number of pupils in school 
	421

	Proportion (%) of pupil premium eligible pupils
	50%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2024-2027
2nd year of current plan 

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	November 2026

	Statement authorised by
	Donna Adkinson

	Pupil premium lead
	Terri Adams

	Governor / Trustee lead
	Tony Hutchings


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year (April 24)
EYFS Allocation 
Pupil Premium CIOC
	 £246,945

 £2850
 £8303

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£ 0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	 £249,795
CIOC premium not included in calculation. 


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Every single pupil will be able to achieve their full potential
The effective use of the pupil premium grant is crucial as we strive to achieve our school vision. At Middle Park, all pupils, including the most severely disadvantaged and the highly gifted, are regarded as unique individuals and receive both challenge and support designed to meet their needs. 

· Expectations are high for all groups and all individuals. We do not equate deprivation and challenge with low ability. 

· Not all children who qualify for Free School Meals are socially disadvantaged and not all socially disadvantaged children qualify or are registered for Free School Meals and Pupil Premium. We therefore focus on the needs and levels of progress of all pupils. 

· We understand the challenges faced by our families. Including those who have a social worker, pupils as young carers and working parents/carers just about managing on a low income.  These groups may not always be entitled to free school meals however, their vulnerability is recognised and we endeavour to support their needs.  

· All teaching and learning strategies are designed to meet the needs of individuals and groups. Additional support is integrated into our teaching and procedures. 

· Recommendations, research, trialling and rigorous self-evaluation are used in order to allocate the funding to activities that are most likely to have a
positive impact on achievement

· In providing support we will not socially isolate children. Therefore, it is likely that all groups receiving support will be a mix of Pupil Premium and 
Non-Pupil Premium children.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Improved attendance 
Attendance monitoring indicates that a number of disadvantaged pupils are persistently absent from school or close to meeting absence thresholds. 

	2
	Improving outcomes at the end of Key Stage 2 
Data indicates that disadvantaged pupils in EYFS and KS1 perform really well compared to their peers nationally. We are confident that pupils coming through school have secure basics. However, there is a need to continue to mitigate the impact of mobility and target pupils who have additional barriers to learning and improve outcomes at the end of KS2. 

	3
	Staff development
Staff new to school are supported to upskill themselves by taking part in valued training opportunities. To support retention staff are encouraged and supported to improve their teaching and widen their knowledge.

	4
	Pupils join reception class with significant low levels of development.  Data indicates that disadvantaged pupils in EYFS and KS1 perform really well compared to their peers nationally. Following success in previous years in supporting our youngest pupils, we need to maintain levels of support and targeted interventions to ensure there are continued positive outcomes for pupils at the end of FS2. 

	5
	Support for disadvantaged pupils with SEND, mental health and well-being issues. 
A significant number of vulnerable pupils have an identified special educational need or disability. Disadvantage coupled with identified needs has an impact on attainment and pace of progress. 
The mental health of some pupils impacts on their readiness to learn and succeed.


[bookmark: _Toc443397160]
Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
Reference to EEF tiered approach https://educationendowmentfoundation.org.uk/education-evidence/using-pupil-premium
	Intended outcome
	Success criteria

	There is an improvement in attendance figures.
	The overall absence rate is reduced for all pupils. 
There are positive communications between school and parents with a view to supporting improvements in attendance. 
The attendance gap between disadvantaged and non-disadvantaged pupils reduces. 
The percentage of all pupils who are persistently absent is reduced. 
Impact measured by improved attendance percentages.

	Staff CPD is valued and various training opportunities are offered. Staff are able to receive training that is relevant to their role in school and roles they aspire too. 
	Teachers are able to train for recognised qualifications that ultimately improve pupil outcomes. 
Aspects of training are shared at staff meetings to develop all staff. 
Impact measured by the completion and evaluation of training. 

	Pupils achieve well academically in line with or above their peers nationally. We remain committed to a broad and balanced curriculum. 
	Statutory data indicates that we maintain high levels of achievement throughout the school. 
Internal assessment data informs our teaching and is used effectively to identify areas for improvement. 
Opportunities for enrichment and increasing cultural capital are maximised. 
Measured by statutory and internal data percentages.  Evaluations of learning within the wider curriculum. 

	Teaching and learning in EYFS prepares pupils for KS1.  Despite low starting points, pupils transition well and their learning flourishes. 
	EYFS data indicates communication and language outcomes remain high. 
The teaching of early reading, mastering number and the delivery of targeted interventions ensures pupils develop the necessary foundation skills. 
Pupils are introduced to the wider curriculum explicitly and there is a joined-up approach with KS1.  
Pupils with complex needs, who are unable to access FS2 teaching receive small group teaching appropriate to their need.
Measured by GLD and success in focus areas. Feedback from staff working in the SEND school provision. Feedback from Year 1 teachers. 

	To achieve and sustain improved wellbeing for all pupils in our school. 
	The role of mental health champion is maintained.  The mental health champion is well placed to organise support for pupils, staff and families as needed. 
Various mentoring interventions are available when a need arises. 
Measured by outcomes of pupils receiving mentoring support.  Pupil and staff voice. 

	Disadvantaged pupils with SEND are supported to achieve their best. 

	Pupils with identified needs are assessed promptly and referred to outside agencies where necessary. 
Staff are deployed effectively to ensure SEND pupils are supported to access learning. Expectations of learning are not reduced for SEND pupils. 
Interventions have a positive impact on pupil outcomes. 
Outside agency support is sought for pupils who need this.  Investment in bespoke EP and SALT services to support us in assessing pupils’ needs. 
Measured through intervention progress. Achievement of pupils with SEND in statutory assessments.  Monitoring of SEND teaching. 


Activity in this academic year
This details how we intend to spend our pupil premium this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £75000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Little Wandle training to keep up-to-date with enhancements to the programme and training for staff new to the school. 
	Maintain success of early reading phonics programme. Little Wandle Letters and Sounds Phonics approaches have a strong evidence base that indicates a positive impact on the accuracy of word reading (though not necessarily comprehension), particularly for disadvantaged pupils: 
Phonics | Toolkit Strand | Education Endowment Foundation | EEF
	2, 3,4, 5

	NELI training is updated for teachers and support staff and any staff new to the program. 
	NELI (Nuffield Early Language Intervention) is delivered for a fifth year in FS2 to support the development of language.  
Findings from the most recent trial of NELI funded by the Education Endowment Foundation found that children receiving the intervention made an extra three months additional progress in their oral language skills compared to children who did not.
https://www.gov.uk/government/news/every-school-with-reception-class-offered-early-language-training
Maintain and build on success of language and communication outcomes FS2. Changes to staffing mean ongoing training is required. 
	3,4,5

	Maintain ‘I CAN Talk Boost’ in FS1.  Extensive training for staff to deliver intervention. 
	Building on the previous success with this intervention. Research states 99% of practitioners said they had learnt some strategies that they could use to support a child with DLD in their classroom. 
95% of families said they will change how they support their child’s speaking and listening skills after I CAN support. 
https://ican.org.uk/media/3993/i-can-impact-2020-21.pdf
Training is a required focus as a result of staff changes.  
	3,4,5

	Investment in training for teachers and support staff including NPQs Level 3, 5 and 7 qualifications.  
Funding alongside apprenticeship levy is utilised to support training. 
	Supporting high quality teaching is pivotal in improving children’s outcomes. Research tells us that high quality teaching can narrow the disadvantage gap. 
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development

Apprenticeships can be life-changing and are an ideal way to develop and grow talent in schools.  https://findapprenticeshiptraining.apprenticeships.education.gov.uk/courses/297/providers/10003990
Training and extensive support throughout the programmes are overseen by members of SLT.
	2,3,5

	Coaching is available to staff as needed to support development. 
	3 members of the leadership team have gained coaching qualifications and offer coaching as required. 1 trained at level 7 and 2 at level 5.  AHT is currently studying for level 7 qualification.  
Coaching in organisation and leadership settings is also an invaluable tool for developing people across a wide range of needs. The benefits of coaching are many; 80% of people who receive coaching report increased self-confidence, and over 70% benefit from improved work performance, relationships, and more effective communication skills. 86% of companies report that they recouped their investment on coaching and more (source: ICF 2009).
https://instituteofcoaching.org/coaching-overview/coaching-benefits
	1,2,3,4,5



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £105,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Extensive investment in assistive technology and working with CENMAC 
	As part of inclusion we are working closely with CENMAC to provide assistive technology for individuals to be enable them to access the curriculum and communicate effectively.  This is being extended more widely to include more pupils.  
https://assets.publishing.service.gov.uk/media/dhsc-research-and-development-work-relating-to-assistive_technology-2023-to-2024-web-accessible.pdf

	1,2,3,4,5

	Extended day learning opportunities. Termly offer of clubs subsidised for disadvantaged pupils.  
	Before and after school programmes with a clear structure, a strong link to the curriculum, and well-qualified and well-trained staff are more clearly linked to academic benefits than other types of extended hours provision. 
Free early morning clubs.  offering an extra 4 hours of schooling for pupils in Year 6 and 3 hours for Year 5.
Government breakfast scheme to be introduced for all pupils.  Maximise this opportunity by increasing learning opportunities for children attending. 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
	1,2,5

	Targeted interventions for those working at a higher standard-Year 6 maths. 
	Small group tuition has an average impact of four months’ additional progress over the course of the year. 
Small group tuition is most likely to be effective if it is targeted to pupils’ specific needs. 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
From previous experience setting for high achieving pupils in maths enables teachers to focus on pupils who may be struggling. Spreading pupils in this way enables there to be a greater opportunity for feedback for all pupils in Year 6.  High quality feedback has a positive impact on learning.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
	2,5

	Brilliant Club scholars program continues to be implemented. Provides confident learners the opportunity to study beyond the curriculum led by PhD provider.  

	Develop key university-preparedness skills including critical thinking, subject knowledge, written communication, and university self-efficacy.
Scholars Programme graduates are almost twice as likely to progress to highly-selective universities (UCAS evaluation, 2019)
https://thebrilliantclub.org/the-scholars-programme/for-schools/the-programme/?utm_source=google&utm_medium=cpc&utm_campaign=tsp&utm_content=3&gclid=EAIaIQobChMInZDFh5_J-AIVmdrVCh24_QhlEAAYASAAEgKSrvD_BwE

This powerful intervention introduces disadvantaged pupils to the idea of attending university and that a university education is within their reach.  Improves equality for this group of pupils when compared to life chances for advantaged peers in affluent areas. 
Programme overseen by AHT. 
	2

	Reading whole school approach involves strategic deployment of staff to ensure older pupils at an early stage of reading are taught to read fluently. 
	Extensive investment in training and resources to ensure this can be delivered effectively. 
The average impact of reading comprehension strategies is an additional six months’ progress over the course of a year. Successful reading comprehension approaches allow activities to be carefully tailored to pupils’ reading capabilities, and involve activities and texts that provide an effective, but not overwhelming, challenge.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
Readers who read with high levels of word recognition automaticity and with good prosody tend to be the most proficient readers. Lower levels of automaticity and prosody are associated with lower levels of comprehension and overall proficiency.
https://educationendowmentfoundation.org.uk/news/why-focus-on-reading-fluency
	2,3,5

	Introduction of AI based interventions to support reading in Year 6. Maths intervention to support learning gaps. 
	Implementation of Reading Plus to improve comprehension, reading speed and widen vocabulary acquisition. This intervention was successful last academic year and will continue. 
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/reading-plus-2024-25-trial

Dynamo maths program for 21 KS2 pupils who have traits of dyscalculia or learning gaps and need to revisit basic number work in a repetitive and systematic way.  Recommended by Dyscalculia trainer.  
	2,3,5

	Adaptive well-staffed provision so it supports the needs of identified pupils. 
For this academic year 2024-25 there is an increased need in new pupils starting school who are not able to access mainstream classes. 

	Careful consideration is needed to ensure best approaches are provided for pupils with complex needs.   Plotting overlapping needs 
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
Provision is set up so it can be adapted according to pupils who start school with high levels of need.  
In addition, nurture provision is provided and has been part of our offer for several years, this has helped many pupils develop the skills to manage in a main stream class or transition to specialist provision. 
Annual research journal provides extensive research into the impact of Nurture provision. 
https://www.nurtureuk.org/research-evidence/international-journal-of-nurture-in-education/#journals

Metacognition and self-regulation strategies can be effective when taught in collaborative groups so that learners can support each other and make their thinking explicit through discussion.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
	3,4,5

	Investment in private Educational Psychologist (EP) to ensure all pupils who need this service have access. 
	EP reports are a requirement for applications for EHCPs.  EP reports provide specific professional recommendations as well as supporting staff to ensure we are best placed to provide support to pupils. 



	5



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £66,945
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Improved attendance is rewarded and identified pupils are an area of focus. 
Structured conversations with class teachers are part of termly parent meetings. 
	Use clear and consistently applied systems and processes to improve, reward and incentivise attendance and address absences. Make sure these systems are inclusive and appropriate for all pupils.
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
	1,2,4,5

	Member of admin team has dedicated time to follow daily attendance procedures. 
	Escalation procedures to address absence are initiated proactively, understood by pupils and families, implemented consistently and their impact reviewed regularly. Introduction of pupil attendance ambassadors. These pupils reward and motivate others. 
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
	1,2,4,5

	Attendance mentoring promotes high attendance with those at risk of falling below thresholds. 
	Structured conversations with class teachers are part of termly parent meetings. Two pupils in Year 6 are attendance ambassadors and are responsible for rewarding other children. 
 https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring

“Opportunities for student leadership, accompanied by other compensatory initiatives, can be effective in building students’ confidence and skills.”


http://educationobservatory.co.uk › 2021/03 › PP...

	1,2,5

	In response to high and increasing mobility Pupils joining the school are fully welcomed and a consistent system is in place.
	Dedicated project led by a Lead Practitioner to improve outcomes for pupils joining MPPS and transitions within school and onto secondary school. 

‘Establish schoolwide norms, expectations and routines that support children’s social and emotional development.’
We aim to Promote a sense of belonging from day 1 of a child joining MPPS.  

https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/primary-sel/EEF_Social_and_Emotional_Learning.pdf

	1,2,5

	Extensive exploration of the ‘chimp paradox’ staff and pupil development, through conference attendance and staff meetings. 
	This explicit teaching of self-regulation enables pupils to understand themselves and have a positive approach towards learning.

Teaching of meta-cognition and self-regulation has a high impact on learners’ ability to manage challenges in lessons and beyond. There is some evidence to suggest that disadvantaged pupils are less likely to use metacognitive and self-regulatory strategies without being explicitly taught these strategies.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation 
	1,2,3,4,5

	Protected time for DHT who is mental health champion. 
	DHT is best placed to provide support or 
direct support when needed for pupils and 
families. Time needs to be given to this 
important role to ensure there are positive outcomes. 
https://www.mind.org.uk/media-a/6090/mental-health-champion-toolkit-full-version.pdf
	1,2,5

	Behaviour is monitored and mapped consistently through the use of a numerical scale. 
	This numerical scale approach has been in place for several years.  Dedicated staff meeting time ensures staff have a team approach to support pupils who find classroom learning difficult. This approach ensures we are best placed to introduce interventions swiftly when needed.
Approaches to developing a positive school ethos or improving discipline across the whole school, which also aim to support greater engagement in learning. 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
	2,4,5

	Subsidising residential trips in Year 4 and Year 6 reducing the cost to parents. Ensuring all pupils have the opportunity to attend. 
	Evidence details the benefits for all those involved in residentials and the importance of making these accessible to all pupils. 
https://educationbusinessuk.net/features/residential-trips-are-they-worth-it
https://schoolsweek.co.uk/costs-exclude-poorer-pupils-from-residential-school-trips/
	1, 2,5

	Access to funding to support pupils with social and communication issues through use of local community centre before and after school. 
	This provides valuable opportunities to develop social and communication skills in a different setting. 
‘The ability to respond to setbacks, work well with others, build relationships, manage emotions, and cope with difficult situations. There is growing evidence that these skills are important to children’s later outcomes.’
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
	1,5

	Playtime is valued as a learning opportunity through provisions available to all pupils as part of the Opal project. 
	Due to funding issues the extensive playground development is now on hold.  We continue to provide valuable resources for playtimes to meet with Opal Project. This has a positive impact on wellbeing, behaviour and attitudes to learning.  The time spent during breaks is maximised with opportunities to learn in a different way. 
Supporting School Improvement Through Play Play England, National Children’s Bureau (2011). https://outdoorplayandlearning.org.uk/home/for-schools/research/

Independent evaluation can be found 
https://outdoorpeople.org.uk/pages/summary-of-opal-benefits-evaluation-and-research
	1,2,4,5


Total budgeted cost: 
£66,945
£75,000
£105,000
Total £246,945
£8303 CIOC premium not part of calculation

 Part B: Review of outcomes in the previous academic   year. Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year.
	Improved attendance 
Attendance monitoring indicates that a number of disadvantaged pupils are persistently absent from school or close to meeting absence thresholds. 
There is an improvement in attendance figures.
2022-23   Overall persistent absence was 22.1%  
2023-24   Overall persistent absence was 19.6% 
2024-25   Overall persistent absence was 20.7%

All staff are part of improving attendance and monitor weekly with the children in their class celebrating improvements in attendance. Good attendance is rewarded through various initiatives including certificates, stickers class rewards and vouchers for identified pupils. The introduction of attendance ambassadors led to significant individual improvement. 
A robust procedure is in place to make contact with parents on the first day of absence and escalate as necessary. Our HSLW works closely with parents to support improved attendance. We continue to work closely with the RBG Attendance Advisory Officer (AAO). 

Staff CPD is valued and various training opportunities are offered. Staff are able to receive training that is relevant to their role in school and roles they aspire too. 
Apprenticeship opportunities are maximised and have opportunities have been increased to include 3 apprentice teachers through Teach First. Staff requests for training are identified from a robust performance management system.  

Pupils achieve well academically in line with or above their peers nationally. We remain committed to a broad and balanced curriculum.
Data table below indicates a significant improvement in outcomes for Pupil Premium at the end of Key Stage 2.  The action taken last academic year had a significant impact and we will continue to build on these.  

Pupil Premium children at MPPS continue to achieve above their peers nationally in EYFS and phonics. At the end of Key Stage 2 there was a significate improvement in expected achievement for Pupil Premium pupils when compared with their peers nationally. 









Differences in gaps may vary by 1% due to rounding. 
EYFS % achieving a good level of development (cohort size)
	
	2023 (59)
	2024 (53)
	2025 (51)
	Diff 24/25

	FSM
	63% (19)
	67% (24)
	70% (20)
	-4%

	Not FSM
	73%
	72%
	77%
	+5%

	School Gap
	9%
	6%
	7%
	

	England FSM
	52%
	52%
	51%
	-1%

	England Not FSM
	72%
	70%
	73%
	-2%

	England Gap
	20%
	18%
	21%
	


Impact of Little Wandle Letters and sounds is evident in phonics data. Pupils perform higher than their peers nationally and the school gap remains below the national gap. 

Year 1 Phonics % achieving the expected standard (cohort size)
	
	2023 (58)
	2024 (59)
	2025 (57)
	Diff 24/25

	Disadvantage 
	86% (22)
	79% (24)
	76%
	-3%

	Not Dis.
	89%
	91%
	85%
	-6%

	School Gap
	3%
	12%
	9%
	

	England Dis
	67%
	67%
	67%
	0%

	England Not Dis. 
	83%
	83%
	83%
	0%

	England Gap
	16%
	16%
	16%
	



At the end of Year 2- 95% of all pupils had met the expected standard.  

Key Stage 2 SATs outcomes (cohort size) 
	
	KS2 Reading, Writing and Maths Expected or above

	 
	2023 (57)
	2024 (60)
	2025(57)
	Diff 24/25

	Disadvantage 
	23% (26)
	42% (31)
	60%(26)
	18%

	Not Dis.
	71%
	86%
	74%
	-12%

	School Gap
	48%
	44%
	14%
	

	England Dis
	44%
	45%
	46%
	0%

	Eng. Not Dis. 
	66%
	67%
	67%
	0%

	England Gap
	22%
	21%
	21%
	



	
	KS2 Reading, Writing, Maths Higher Standard

	 
	2023 (57)
	2024 (60)
	2025(57)
	Diff 24/25

	Disadvantage 
	0% (26)
	6% (31)
	0%
	-6%

	Not Dis.
	23%
	14%
	6%
	-7%

	School Gap
	23%
	7%
	6%
	

	England Dis
	3%
	3%
	3%
	0%

	Eng. Not Dis. 
	10%
	10%
	10%
	0%

	England Gap
	7%
	7%
	7%
	




KS2 Data for 2025 shows significant improvements on 2024 outcomes in terms of closing the gap.  However, we continue to analyse and evaluate outcomes for children achieving the higher standard. These are not yet where we aim for them to be, particularly in reading.  

Gaps in learning are addressed effectively and we are able to maintain an enriching, broad and balanced curriculum.

A broad and balanced curriculum has been maintained and residential trips for Year 6 and Year 4 have continued. Links with Arundel Cricket Foundation have ensured this additional residential experience during spring half term has continued successfully.  Residentials provide extensive opportunities for developing cultural capital. 

Pupils throughout the school have had the opportunity to attend day trips at least each term.  These trips and residentials were all subsidised to ensure they were accessible for all.  

Teaching and learning in EYFS prepares pupils for KS1.  Despite low starting points, pupils transition well and their learning flourishes
Early years intervention programmes Early Talk Boost and NELI programme have a positive impact on language development and communication skills.  Identified pupils have support from SALT trained associate teacher delivering teaching following recommendations from speech and language specialists. 
. 
2019 data indicates that 66% of FS2 pupils achieved the expected standard for language and communication. 
2022 data indicates that 75% of FS2 pupils achieved the expected standard for language and communication.
2023 data indicates that 85% of FS2 pupils achieved the expected standard for language and communication. 
2024 data indicates that 85% of FS2 pupils achieved the expected standard for language and communication. 
2025 data indicates that 87% of FS2 pupils achieved the expected standard for language and communication. 

Disadvantaged pupils with SEND are supported to achieve their best.
2021-2022 68% of pupils with SEND were Pupil Premium
2022-2023 71% of pupils with SEND were Pupil Premium
2023-2024 62% of pupils with SEND were Pupil Premium
2024-2025 59% of pupils with SEND were pupil premium

EP support is extended with an assistant EP who works with identified children on specific targets and outcomes in either small groups or 1 to 1. 

Having a dedicated SENCo for EYFS impacts on the number of children being identified promptly for intervention and support. 
Athena provision had a focus on youngest pupils who join school with needs so complex that they are unable to access mainstream classes. 

The number of applications for EHCPs across the school continues to increase. The complexity of SEND is increasing and is evident in the number of pupils with an EHCP or pupils joining with complex needs. 
2019-2020 4 pupils 
2020-2021 11 pupils 
2021-2022 11 pupils 
2022-2023 16 pupils 
2023-2024 21 pupils 
 2024-2025 20 pupils 

Aim to mitigate the negative impact of high levels of pupil mobility.
Careful monitoring of the impact of mobility and how this increases year on year has become a focus area for 2025- 26. Mobility has an impact on data. We continue to assess all new pupils shortly after they join.  This is dependent on their arrival date and how this relates to our assessment cycle. Pupils are discussed at pupil progress meetings and any needs are explored and additional support implemented where needed. All pupils new to the school are fully welcomed and are supported to quickly settle.  We ensure new pupils and families are included in parental engagement initiatives and enrichment activities.  Pupils that leave, in most cases, have relocated a considerable distance from school.  However, there are several pupils who have two bus journeys to school. These parents do not want to change school. 
High pupil mobility
Trends indicate that levels of pupil mobility remain high. 
2019-2020 85.5% of pupils joined in reception 
2020-2021 80.3% of pupils joined in reception
2021-2022 77.7% of pupils joined in reception 
2022-2023 75.6% of pupils joined in reception 
2023-2024 76.6% of pupils joined in reception 
2024-2025 70.9% of pupils joined in reception


Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	I Can Talk Boost 
	I Can

	Scholar’s Programme 
	Brilliant Club 

	Little Wandle Letters and sounds 
	Little Wandle

	Reading plus
	Dreambox learning 

	Dynamo maths 
	Dynamo maths 

	TTRS
	TTRS

	
	


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	

	What was the impact of that spending on service pupil premium eligible pupils?
	




Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, or other activity that you are implementing to support disadvantaged pupils, that is not dependent on pupil premium or recovery premium funding.


Funding for the 2024 to 2025 financial year
	Funding criteria
	Amount of funding for each primary-aged pupil per year
	Amount of funding for each secondary-aged pupil per year
	Funding is paid to

	Pupils who are eligible for free school meals, or have been eligible in the past 6 years
	£ 1,480
	£ 1,050
	School

	Pupils previously looked after by a local authority or other state care
	£ 2,570
	£ 2,570
	School

	Children who are looked after by the local authority
	£ 2,570
	£ 2,570
	Local authority


This table shows how the pupil premium grant is allocated to schools and local authorities in the 2024 to 2025 financial year, based on per pupil rates.
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